Excerpts from URBAN smARTS Training Notebook





TRAINING AGENDAS - FIVE DAYS OF URBAN smARTS - 1997-1998


Each of the first four days of training followed the same format. Day five was set aside for a discussion of program logistics.





8:30 A.M.


Warm-up 


Day one: Theme- Individual/Peer: Dancer presented a word and movement activity that served as an ice breaker and gave the artists an opportunity to introduce themselves.


Day two: Theme - Family: Dance - Line dancing to Tex-Mex/Country music. The artist gave the history and the reason for line dancing as a family affair and ultimately for the inclusiveness of everyone.


Day three: Theme - School: "This Little Doggie Wants In" a ground game for elementary school schools. It releases inhibition and helps one to recall school memories of innocence, competition and expectations.


Day four: Theme: Community: "Raspa Dance", a traditional Mexican dance very familiar to most of the Hispanic communities where the Urban smARTS sites are located, was performed.


Day five: Each artist took a turn expressing one thought about the training. Comments were made one: the talent within the group, the talent within the focus works, appreciation and enjoyment of the focus works, newly acquired knowledge, definitions, renewal of past courses, quality of the consultants and speakers, and the invaluable guidance from experienced teaching artists.





8:50 A.M.


Focus Works -Artistic presentation - Artists are instructed to thing about how the focus work can be used in developing curricula for Urban smARTS.





Day 1: Visual Arts - Biographic slide presentation by artist Alex Rubio, a five year Urban smARTS artist; his life and struggles as a young person living out of government housing with his mother, surrounded by drugs, gangs, weapons, peer temptations, and truancy, and how he found his way out through the visual arts in a housing project murals program. His work with the youth in the smARTS program is one of the highlights of his career because of the understanding and empathy he shares with the students.


Day 2: Theater - Anne Marie Moore performed a vignette about George Washington's nanny. The theater piece provided an outsider's insight and perspective on Washington's family, comparing the white family of George Washington to the black family of his nanny.


Day 3: Music - Rudi Harst demonstrated high energy, positive reinforcement by the interplay of rhythm and lyrics. The lyrics served as positive motivators for artists and had an optimistic view of youth, learning, and school. The music was simple, rhythmic and it contained catch tunes which the artists could use of the young people in the program. 


Day 4: Dance - Folkloric dance, a traditional dance from mexico with festive costumes true to the different regions of Mexico, was presented. An explanation of the regional origins of the dances, costumes, cultural customs, and the region's geography and topography was provided.  The presentation reflected clear definitions, well researched information, and the process of the focus work. Several of the dances performed are part of the many community events in San Antonio. 


Day 5: Dance - A whimsical modern dance was performed to three of Patsy Cline's songs: "Walking After Midnight", "Sweet Dreams", and "Crazy". This focus was selected because of the passage most artists will take in building relationships between youth, artists, administrators, and educators-the story and evolution of love..





9:15 A.M.


First facilitated session on risk factors, protective factors, resiliency


Detailed discussions lead by social workers with question/answer time.


Day 1: INDIVIDUAL/PEER	


Alienation or rebelliousness


Anti-social behavior in early adolescence


Friends who use drugs or belong to a gang


Early first use of drugs





Day 2:  FAMILY			


Family history of drug use


			Family history of gang involvement


			Family management problems


			Parental drug use and positive attitude towards use





Day 3:  SCHOOL			


Early anti-social behavior


			Academic failure


			Low commitment to school





Day 4:  COMMUNITY		


Economic and social deprivation


			Low neighborhood attachment and community disorganization


			Transition and mobility


			Community laws and norms favorable towards drug use


			Availability of drugs





RESILIENCY





The ability to


 	adapt to changes and transitions, and


 	to deal with difficult problems and situations in a positive way





"The concept of resiliency emerged from studies of children who grew up in adverse environments that included poverty and family disorder. Researchers followed the lives of these children from birth until adulthood. They found that even though many of these children faced difficulties growing up, most became competent, caring, confident adults. Those who developed in healthy ways despite the exposure to adverse circumstances of "risks" were identified as resilient. The research discovered several common personal and environmental factors that contributed to this resilience." "Ways to build resiliency are by enhancing protective factors such as: building competencies, promoting a positive environment, providing information, and encouraging strong ties to the family and community." Excerpted from information on Building Resiliency provided by Creative Partnerships for Prevention





10:15 A.M.


Artist Work Group - I


Day 1: Artists, in teams of three, discussed the individual/peer theme and began the process of creating activities which could be translated into curricula using the arts as protective factors. 


Day 2: Artists were given Curriculum Example sheets and began planning longer sessions. The facilitator explained the format and how the forms were to be completed. New artist teams of three were assigned. As a team they identified risk factors associated with "family" and designed activities to promote protective factors.


Day 3: The facilitator began the work group with a warm up - rhythmic "Pat a Cake". Artists teams selected imaginary schools, colors, mascots, and chants. The facilitator emphasized the alienation many of the young people have about their school environment stressing that the average smARTS participant needs positive experiences in order to connect with their school. The artists gave examples of ways to make school an important part of the student's life. 


Day 4: Artists continued to develop curricula as a team.


Day 5: Administrative briefing on program logistics.





11:30 A.M.	Lunch





12:30 P.M.


Second facilitated session on risk factor for that day 


Day 1:Individual/Peer, Day 2:Family, Day 3: School, Day 4:Community





1:30 P.M.


Artist Work Group - II


Day 1: Presentation of curriculum developed during the morning work session.


Day 2: Artists continued planning and designing art based curricula for five weeks--fifteen separate activities--they designed the curricula using the daily theme, identifying protective factors and the desired outcomes, and integrating the social issue of the day into the curricula. Each artist team then presented their work to the entire group.


Day 3: artist continued designing curricula.


Day 4: artists completed their curricula for five weeks.





2:45 p.m.


Artist Profile 


Participating artists presented samples of their professional work and shared the philosophies and motivations of their artistic creations with their peers)





3:15 p.m.


Wrap up 


Additional time for questions and discussion








Staff notes from training:





Day 1 





  Large visual aids are important, as they provide definitions for constant reinforcement during the development of activities. They also add understanding to presentations. DACA had 8 by 4 foot foam core signs which defined each Risk Factor. These were set up in full view of the artists so that they could refer to them as needed throughout the training.


  Teaching artists are invaluable to artist trainees. They are able to answer questions that artists trainees do not normally ask program administrators.


  Teaching artists are able to sustain parameters set by the trainers.


  Facilitators have to be on the alert for program connections, program examples, time management of training agenda, and keeping with the daily objectives of the training.


  Facilitators and teaching artists need to provide artist trainees with positive validation, praise and encouragement consistently.


  Facilitators need to reinforce their learning objectives for the day at the start of the daily program and reiterate what was learned at the end of the day.





Day 2





  Continue using large visual aids and permanently display them where they can be seen all day by the artists. These serve as reinforcement for the previous and present day's risk factors.


  Reward and Discipline Policies should be defined. Implementation of the policies should be consistent. Have available different examples of incentives for good behavior.


  Artists are interested in classroom management. The veteran teaching artists with teaching experience can provide examples.


  Reinforce resiliency, and keep reminding artists of the youths' attitude barriers.


Example: Some 11-13 year olds in this program tend not to like anything they will do, and will not want to do the projects, and may even tell the artist that they don't want to be in the program, yet they are usually the first to arrive after school.


  Introduction of Curriculum Example and Forms during the second day will set administrative expectations and standards on curricula. These formats include integration of the arts into the social themes.


  Session on Family is much more difficult and sensitive. Facilitator, teaching artists, and trainer must be prepared to positively direct artists towards the objectives for the day.


  Allow ample time for communication between artists, and questions and answers to and from facilitator, teaching artists and trainer.





Day 3





  The third day, from past experience, is a time for affirmation, acknowledgement of the artists' commitment and/or the need to make some changes in the daily agenda.


  It is important to use humor whenever possible because of the heavy reality of the material being presented. Today, the training contained humor and was more upbeat.


  This is a good time to discuss observations of training and to make administrative decisions on presiding trainers, adding, deleting and repeating information delivered and modifying the format as needed.


  Artists are much more anxious on the third day; extensive information has been delivered, and trainers continue to project new information. Either artists need to sort the information, or they have many questions which need to be answered. They want to be heard, and may become anxious over beginning the work.


  Administration decided to assign artists into their permanent teams and school sites, with the understanding that if there was a need for reassignment the artists would understand and accept the decision as part of the process of determining the right combination of disciplines for the school.


  This is the time to evaluate methodology. The consistency of training is important yet flexible, based upon the artists' processing of information. observe and listen to the artists' responses.


  It is important to have small breaks for the artists during their group work sessions.





Day 4





  Based on feedback from the artists, DACA staff made an administrative decision to give the assigned teams more time together' therefore, time in the training session was applied to that objective versus continuing the social lecture.


  It is important for staff to have the opportunity to observe the artist teams working together. Much can be learned from the interaction. It appeared that the artists were working very well together and were excited and happy about their assigned peers.


  During the training, each artist had an opportunity to work with one or more of the artists on their assigned team due to the daily rotation of artist team assignments made by staff. (Students are also rotated in the smARTS program on a daily basis so that they can have the benefit of each artist's instruction).


  Food was provided for artists mid-afternoon for a much needed energy boost!





Day 5





o The great success experienced during this training was in part due to the artist selection process. Remember to use your veteran artists to serve as peers in the selection process.


o It is important to present the training as close to the start day of the program as possible. In this case, smARTS began a week after the training was completed. At the conclusion of the training, the artists left excited about their new challenge and were prepared to begin the next day.


o The administrative briefing took two hours. The most pertinent information was incorporated into a small handbook containing all administrative information and expectations needed to successfully function in the program.


o Suggest to the artists that they visit the assigned site and meet with the teacher liaison before the program begins.








Curriculum EXAMPLE





Middle School:  Rhodes Middle School		THEME:  	COMMUNITY	





Protective Factor Theme:  This is designed to help youth recognize that each of them comes from a family, tribe, neighborhood, or community, racial group and perhaps also a religious group that can be honored. Risk Factor:  Low neighborhood attachment and alienation (Children lack knowledge about resources and individuals in the community, and may be detached and alienated).





Visual Arts		Artist Name:  Celinda Rox





Protective Factor :  A group neighborhood mural project at the community swimming pool entitled Peace in the Hood.  The art curriculum will include design elements, theme development, historic research on community, architectural identification of buildings, research family trees, art social and cultural resources identification, mathematical formulas for mural, develop drawing, and painting skills, classes on line, shade, color, shapes, textures etc.  





Protective Factor Activities:


Activity one:  Family Tree using found objects mix media


Activity Two:  Learning about the neighborhood / nature studies Rubbings


Activity Three:  Neighborhood studies using card board boxes


Activity Four:  Continuation of Neighborhood studies


Activity Five:  Learning about the community at work; ceramics





Dance		Artist Name:  Ernest Rubio





Protective Factor Activity:  Youth will dance and assist in choreography of dance for the Theater piece.  The dance will follow the Peace in the Hood theme and will be a modern dance based on hip�hop steps and rap music and lyrics written by the participating youth.  Youth will learn the original of dance which has cultural, social and sometimes religious and even mathematical aspects.  The youth will also dance the piece to the public during dedication ceremonies of the visual art piece.





Protective Factor Activities:


Activity one:  Learn the Juba dance and warm up skills


Activity Two:  Juba Dance and other African dances


Activity Three:  African dances and Cuban rhythm


Activity Four:  Intro to hip�hop


Activity Five:  Hip � Hop 





Theater		Artist Name:  Josephina Garcia





Protective Factor Activity:  Youth will write, produce and direct a 45 minute, three act play entitled:  My Community, Myself using the information they have gathered from the visual arts class, the youth will develop the scrip.  The curriculum includes dramatic direction, use of space, lighting, costumes, props, acting and writing exercises.





Protective Factor Activities:


Activity one: Intro to the theater; Improvisation games


Activity two: Role play


Activity three: Creating vignettes


Activity four: Introduction to props


Activity five: Practicing vignettes





